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UNIT OVERVIEW
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NEW FRANCE

Settlers from France contributed enormously to the development of North America, beginning with explorers such as Jacques Cartier and Samuel de Champlain, and continuing for several long and eventful centuries. From the beginning, the French of the New World comprised a minority - first to the Aboriginal peoples, and then the English. This unit examines the lives and history of the people of New France - their history, economy, society, and relations with the Aboriginal people and the British.

Lesson topics are:

1) Coming to the New World

2) Life in New France (Part 1)

3) Life in New France (Part 2)

4) The French and Aboriginal Peoples

5) French - English Relations

6) Sainte-Marie Among the Huron

7) The Seven Years War

8) The Plains of Abraham

9) The Acadians

10) Treaty of Paris/Quebec Act
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Lessons Include:

[image: ] Student Objectives, Expectations and Activities

[image: ] Suggested Teaching Strategies

[image: ] Information Worksheets and Follow-up Activities

[image: ] Research Activities

[image: ] Art/Creative Writing Activities

[image: ] Enrichment/Optional Activities

A number of resources relevant to the topic of New France, such as historical novels and writings from this era, have been included in the Enrichment/Optional section.
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SUGGESTED TEACHING STRATEGIES
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LESSON #1 - COMING TO THE NEW WORLD

Student Objectives and Activities

- this lesson introduces students to the discovery of New France, its early history, and some of the main reasons why Europeans made the long and dangerous voyage to the New World.

- students will locate relevant information about an important historical figure from early New France using a variety of sources (i.e. print materials, CD-Roms, the internet, videos).

- research skills will also play an important part in the students’ task of writing a letter home, describing to a friend their life in 17th Century New France.

- the Optional/Enrichment Activity has the students look at the poem Jacques Cartier and asks them to complete several follow-up questions.

Suggested Teaching Strategies

- discuss with the students what it would be like for them to journey to a far country - one much more primitive than Canada. Discuss the journey itself, and what adjustments might be necessary to cope with living in their new home. Then discuss this move in terms of what it must have been like for the people of France who journeyed across the Atlantic in the 17th -19th centuries. What were the specific dangers and challenges that these pioneers had to meet?

- Lesson #1 provides an introduction to the unit on New France. The information sheet deals specifically with the discovery of New France, its early history, and reasons why people came to this strange new land. A comparison framework might be utilized comparing life in 17th Century New France with present-day Canadian life, outlining both similarities and differences.

- the teacher may also choose to assign some or all of the Comprehension Questions, Research Activity, and Creative Writing Activity.

- an optional/enrichment activity looks at the poem, Jacques Cartier, by Thomas D’Arcy McGee. A number of follow-up questions are provided.

- An excellent historical fiction novel for young readers which takes place in early New France is Lyn Cook’s, The Hiding Place (Lester and Orpen Dennys Publishers, 1990)

Answers

1. A western route to the Far East. 2. The fur trade 3. Farming, fur trade (coureurs de bois) 4. King Louis XIV began encouraging immigration to New France. 5. A program which provided incentives for young women to move to the New World from France.
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COMPREHENSION QUESTIONS







	1.

	What were Jacques Cartier and other early explorers searching for?




	
	 




	
	 




	2.

	What was the main attraction of New France in the early 1600’s?




	
	 




	
	 




	3.

	What two occupations drew settlers to New France?




	
	 




	4.

	Describe what happened in 1663 that made it such an important year in the history of New France.




	
	 




	
	 




	5.

	Who established les filles du roi, and what was its purpose?




	
	 




	
	 





Research

Investigate one of the following topics and uncover at least four interesting facts about your choice:








	[image: ] Jacques Cartier

	[image: ] King Louis XIV

	[image: ] coureurs de bois




	[image: ] Jean Talon

	[image: ] les filles du roi

	[image: ] Samuel de Champlain





Creative Writing

Imagine that you are a young person from 17th Century France who has immigrated to New France. You have only been in your new home and country for two weeks. Write a letter to your best friend back in Paris, telling him/her some of the details of your voyage across the Atlantic and your new life. Be sure to mention specific details (i.e. do you live on a farm or in a small community; what do your parents do for a living?) Be as authentic as possible - this may require additional research!
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OPTIONAL / ENRICHMENT ACTIVITY

JACQUES CARTIER

In the seaport of St. Malo ‘twas a smiling morn in May,

When the Commodore Jacques Cartier to the westward sailed away;

In the crowded old cathedral all the town were on their knees

For the safe return of kinsmen from the undiscovered seas:

And every autumn blast that swept o’er pinnacle and pier,

Filled manly hearts with sorrow, and gentle hearts with fear.

A year passed o’er St. Malo — again came round the day

When Commodore Jacques Cartier to the westward sailed away;

But no tidings from the absent had come the way they went,

And tearful were the vigils that many a maiden spent:

And manly hearts were filled with gloom, and gentle hearts with fear,

When no tidings came from Cartier at the closing of the year.

But the earth is as the future, it hath its hidden side;

And the captain of St. Malo was rejoicing in his pride

In the forests of the north. While his townsmen mourned his loss,

He was rearing on Mount Royal, the fleur-de-lis and cross;

And when two months were over, and added to the year,

St. Malo hailed him home again, cheer answering to cheer.

He told them of a region, hard, iron-bound, and cold,

Nor seas of pearl abounded, nor mines of shining gold;

Where the wind from Thule freezes the word upon the lip,

And the ice in spring comes sailing athwart the early ship;

He told them of the frozen scene until they thrilled with fear,

And piled fresh fuel on the hearth to make him better cheer.

He told them of the Algonquin braves — the hunters of the wild,

Of how the Indian mother in the forest rocks her child;

Of how, poor souls, they fancy in every living thing

A spirit good or evil, that claims their worshiping;

Of how they brought their sick and maimed for him to breathe upon,

And of the wonders wrought for them through the Gospel of St. John.

He told them of the river whose mighty current gave

Its freshness for a hundred leagues to Ocean’s briny wave;

He told them of the glorious scene presented to his sight,

What time he reared the cross and crown on Hochelaga’s height;

And of the fortress cliff that keeps of Canada the key,

And they welcomed back Jacques Cartier from his perils o’er the sea.

[image: ]
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JACQUES CARTIER - A CLOSER LOOK







	This poem contains many facts about Jacques Cartier and his many contributions to the development of New France. Select five facts about Cartier and/or his accomplishments from the poem which add to our understanding of this famous explorer.




	1.

	                    



	2.

	



	3.

	



	4.

	



	5.

	










	Explain the meaning of the following words from this poem. You may have to look them up in a dictionary or resource text.




	Thule

	                                                                        



	Hochelaga

	                  



	Mount Royal

	                  



	Commodore

	                  



	pinnacle

	                  



	vigil

	                  




At one time, Thomas D’Arcv McGee was one of Canada’s most famous citizens. Investigate this man. What other contributions did he make to Canadian history? What fate did he meet?
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LESSON #2 - LIFE IN NEW FRANCE (PART 1)

Student Objectives and Activities

- this is the first of two lessons dealing with Life in New France, addressing the seigneurial system and daily way of and responsibilities of the habitant.

- in order to understand the annual work cycles of the habitant, students are asked to match the agricultural activity with the correct season in which it is usually performed (Match ‘em Up activity).

- the teacher will also be given the choice of assigning an additional research assignment, providing the students with an opportunity of further investigating the seigneurial system.

- as an Enrichment/Optional Activity students will read a passage from the Maxine Trottier novel, Alone in an Untamed Land: The Filles du Roi Diary of Héléne St. Onge, and will complete an assignment which has them predict possible outcomes to Helene’s predicament.

Suggested Teaching Strategies

- this unit can be initiated with a brainstorming session eliciting similarities and differences between a twelve-year old young person’s life and responsibilities in the 17th Century New France and the present day. A comparison framework can be used to organize the students’ responses.

- the teacher can then read the information sheet Life in New France (Part 1) with the class. A discussion might be held regarding the seigneurial system (i.e. how farms of that time differ in their layout from modern day Canadian farms; how much more difficult it would be for farmers back then). The True-False exercise can be assigned.

- the Match ‘em Up Activity can be used as a starting point to discuss with the students how busy and varied the life of a habitant must have been.

- further research of the seigneurial system is available in the form of an Investigative Assignment.

- discuss the concept of historical fiction with the class. A plethora of such books are available for students in our libraries and local bookstores. One such novel is Maxine Trottier’s, Alone in an Untamed Land: The Filles du Roi Diary of Héléne St. Onge. This is part of a series published by Scholastic featuring the journal entries of young people caught up in Canadian history. A Creative Writing activity asks the student to predict Héléne’s response to her dilemma.

Answers

1. T  2. F  3. T  4. F  5. T  6. T  7. F  8. T

Match ‘em Up a) thresh grain b) make maple syrup and shear sheep c) plant seeds d) gather berries and make hay e) harvest grain (oats, barley, rye, wheat) f) harvest vegetables g) plough and spread manure h) butcher animals and smoke, freeze, or salt meat
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COMPREHENSION QUESTIONS

Answer the following by indicating whether each statement is true or false:











	1.

	Over 80% of New France’s settlers were farmers.

	 

	T

	or

	F




	2.

	Fortunately, most of the land in New France had already been cleared by the Aboriginal Peoples.

	 

	T

	or

	F




	3.

	The segneurial system was a method of land distribution.

	 

	T

	or

	F




	4.

	The Archbishop of New France owned all the land in the colony.

	 

	T

	or

	F




	5.

	The seigneur was responsible for finding settlers to occupy the land.

	 

	T

	or

	F




	6.

	It was very important that a farmer’s land in New France fronted on a river.

	 

	T

	or

	F




	7.

	To gain extra money, the men of New France would often act as guides for American hunters and fishermen.

	 

	T

	or

	F




	8.

	Hundreds of hired hands (egagés) came to work for three years in New France.

	 

	T

	or

	F





[image: ]
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MATCH ‘EM UP - A YEAR IN THE LIFE OF A HABITANT

The life of the early habitant in New France was a very busy one. Each season brought new activities. Match the activity with the month of the year in which it took place. You may wish to complete this activity with a partner.









	a)

	January / February

	

	— harvest grain (oats, barley, rye, wheat)




	b)

	March / April

	

	— gather berries and make hay




	c)

	May

	

	— butcher animals and smoke, freeze or salt meat




	d)

	June / July

	

	— make maple syrup and shear sheep




	e)

	August / September

	

	— thresh grain




	f)

	October

	

	— plant seeds




	g)

	November

	

	— plough and spread manure




	h)

	December

	

	— harvest vegetables





[image: ]

Investigate:

Uncover more detail about life on a seigneury in early New France.

What was life like for a farming family?

What crops/livestock were present on the farm?

What tools/implements did they use?

What did they do for sports or recreation?

How did the seasons make a difference to these early pioneers?

You may also wish to include a diagram of a typical seigneury.
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OPTIONAL / ENRICHMENT ACTIVITY

[image: ] The following excerpt is taken from the historical novel, Alone in an Untamed Land: The Filles du Roi Diary of Hélène St. Onge, by Maxine Trottier. It is the exciting story of a young woman who journeys to New France as a fille du roi and the unusual adventures that she experiences in her new home.

[image: ]

Alone in an Untamed Land

A horrible thing has happened. To me it is horrible, although Tante Barbe says that any other girl would have leapt at the opportunity. With more than a little pride in her voice, she did add that I am not just any other girl.

Here is the horrible thing. Monsieur Deschamps has made a proposal of marriage to me.

He came to the house and asked if he might speak with me in private, so into the kitchen we went. This did not please him. Tante Barbe sent out Séraphin and Bernadette, and then she sat near the fire, her knitting in her hands, listening to every word. She did not need to listen very hard since Monsieur Deschamps spoke very loudly. He could have whispered, and the words still would have burned into my memory the same way that they did.

“I too am not above the law, and so I must wed. I am a wealthy man, mademoiselle,” he said quickly. And then he asked for my hand in marriage. Perhaps his haste in speaking was because I sat there with my mouth hanging open. “My prospects are excellent, I have a fine house, two servants, a slave, and the services of the engagé who works for me in my shop. And I have a small library. I recall from the ship how you admire books. My income from my business as a merchant is more than good.”

“All I require to make my life complete is a wife whose breeding will complement my own. I do not want just any wife, however. The girls who came across on our ship are decent enough, I suppose, but there is no unwed girl in Montréal at the moment who has your lineage”.

(Alone in an Untamed Land: The Filles du Roi Diary of Helene St. Onge. By Maxine Trottier, Scholastic Canada Ltd. p. 110-112)

[image: ]


[image: ] Predict what Hélène will say in response to Monsieur Deschamps’ proposal. Will she accept? Will she refuse? Write an additional paragraph to this journal entry predicting her response, and give her reasons for her acceptance or rejection.
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LESSON #3 - LIFE IN NEW FRANCE (PART 2)

Student Objectives and Activities

- this lesson is the second of two parts describing what life was like in early New France. Students will demonstrate an understanding of the religious and social life of the people, as well as the early development of towns and industry. Students will read the Information Sheet Life in New France (Part 2), and complete the cloze exercise.

- students will have the opportunity of designing a poster advertising a social event taking place in their New France community.

- the Optional/Enrichment Activity highlights a letter from the famous explorer, Samuel de Champlain, to the king of France, encouraging his support for the new colony. The follow-up assignment is meant to challenge the students’ thinking. More than one correct response for each question is possible.

Suggested Teaching Strategies

- begin this lesson with a discussion of whether the students think religion was more or less important to the early habitants than people of the 21st Century. Brainstorm possible suggestions as to what these people may have done for recreation/social activities.

- Life in New France (Part 2), can be read with the students and the cloze exercise assigned.

- to further consolidate the last two lessons, the students can be assigned the Poster Activity, advertising a social event in 17th Century New France.

- personal letters are excellent vehicles in helping us understand the people and events from our past. Read the letter from Champlain with the students, discussing how he must have felt when writing it (i.e. Why it was important that he not appear too discouraged by the events of the past year.) The follow-up questions can be assigned.

Answers

Most settlers in New France belonged to the Roman Catholic church. The colony was divided into religious areas called parishes. By 1760, these numbered 100. The church controlled 2/3 of the land and founded many schools and hospitals. Missionaries sought to convert the Aboriginal peoples.

Unlike France, class distinctions soon blurred. Hard work and initiative could bring success.

Towns such as Montreal and Quebec became busy trading centres. By the 1700’s, lumbering became an important industry, as 52 sawmills were in operation in 1734. The St-Maurice forges were developed in the 1730’s around the iron ore deposits near Trois Rivière.
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COMPREHENSION QUESTIONS

Complete the following by filling in the blanks with the correct response from the article:

Most settlers in New France belonged to the ____________ _________ church. The colony was divided into religious areas called____________. By 1760, these numbered _________. The church controlled _________ of the land and founded many _________ and _________. Missionaries sought to convert the _________ peoples.

Unlike France, _________ distinctions soon blurred. Hard work and _________ could bring success.

Towns such as _________ and _________ became busy trading centres. By the 1700’s, _________ became an important industry, as _________ sawmills were in operation in 1734. The St-Maurice forges were developed in the 1730’s around the iron ore deposits near _________.

[image: ]


Poster Perfect

Design a poster advertising a social event being celebrated in your 17th Century New France village. Give the details regarding the event (i.e. barn-raising, fishing competition, dance, etc.). Be sure to include an attractive picture, and any important information (time, place and any costs involved).
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OPTIONAL / ENRICHMENT ACTIVITY

The following is a letter written by Samuel de Champlain to the King of France in 1618:


April 12, 1618

To My Most Eminent King,

Much time has passed since I first came to discover the treasures of this land we have called New France. This land is lush and green, full of towering trees, clear running water, and abounds in animals and fish. After leaving my beloved France in 1603, I sailed with my captain, Pierre Du Gua de Monts. Together, we established a permanent settlement near the entrance to the St. Lawrence River. We hoped Ste. Croix Island would serve to protect New France and discourage illegal fur traders because of its position. Alas, this was not to be. We moved to Port Royal in 1605, but its poor location failed to maintain our monopoly on the fur trade.

With the blessing of Captain Du Monts, my crew and I managed to establish a habitation at Quebec. My crew members and some of the Hurons, have helped me to explore and map much of the St. Lawrence River and the surrounding lands. We have developed a mutually satisfactory trading alliance with the Hurons. We have tried to establish peaceful relations with the different groups of natives, but the Iroquois continue to resist all our efforts. The settlers in Quebec have had a hard winter. Twenty-eight men died of scurvy. Only eight men have survived the cold, harsh weather. The fur trade continues to grow, but I fear that the colony of New France will only firmly establish itself with renewed efforts to increase the number of settlements and settlers.

I am asking you to send 300 families to renew the settlements in New France. Any settlers who arrive in this country will find a great wealth can come from the fisheries, furs, mines, and farming of various kinds. I estimate that profits of six and one-half million livres could come from New France each year with the help of hard-working settlers. I beg you to approach the members of your court, the aristocrats, and the bishop. Any money that is put into the development of this great colony will surely be money well-spent.

I remain your humble servant,

Samuel de Champlain



[image: ]
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AGREEING TO DISAGREE?

Answer the following questions by supporting your answers from Champlain’s letter wherever possible:

[image: ] Champlain felt that the French government had to maintain a monopoly of the fur trade in the New World. Was this necessary, or was he just being greedy or paranoid?





[image: ] Why do you think the Iroquois resisted all efforts by the French to establish peaceful relations?





[image: ] Why do you think 28 of Champlain’s men died of scurvy during their first winter? What might have prevented this from happening?





[image: ] On what four industries/occupations did Champlain base his conviction that New France could one day produce great wealth? Were his hopes eventually realized?





[image: ]
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LESSON #4 - THE FRENCH AND ABORIGINAL PEOPLES

Student Objectives and Activities

- Lesson #4 highlights the relationship of the French with the Huron and Iroquois nations. The Information Sheet outlines how one event can have historical repercussions lasting many centuries. The follow-up questions consolidate this exercise.

- students are introduced to the concepts of alliances and assimilation.

- students debate the merits and harm that an assimilation policy can have on a society.

- students will have an opportunity of reading a passage from William Durbin’s The Broken Blade, an historical fiction novel about the voyageurs. A journal-writing activity is presented as a follow-up.

Suggested Teaching Strategies

- brainstorm with the class some of the causes of different wars (i.e. issues, personalities, greed…) Who are Canada’s allies/enemies of the 21st Century? How can allies be important during times of unrest? How can a poor choice of allies lead to a country’s ruin? The students can consider these ideas as they read the Information Sheet. Afterward, discuss with the class how French fortunes might have changed if they had allied with the Iroquois instead of the Huron.

- discuss the concept of assimilation by presenting a modern, relevant example (i.e. assimilate all people with blond hair). How might an assimilation policy be carried out? What are such a policy’s dangers? Possible benefits? After a discussion, the class can be divided into teams of 2-4 students. These students can then choose a side of the issue, research and brainstorm ideas pertaining to this concept, and be prepared to debate the issue. A specific date and time can be scheduled for the debate.

- in Lesson #3, the students saw how valuable an authentic letter can be historically. A journal is also a wonderful way to discover what our ancestors were thinking during some of the world’s great historical moments (i.e. The Diary of Ann Frank). Ask the students how many have ever kept a journal. Read the Optional/Enrichment Activity from The Broken Blade, and assign the journal writing activity. Students can also be encouraged to share their finished creations.

Answers

1. Under Chaplain’s leadership, the French allied themselves with the Huron people who were enemies of the Iroquois. They felt the Huron could teach their settlers much about life in the New World. 2. To increase the population of New France; and build friendly relations with the Aboriginal peoples. 3. To absorb a minority people into the prevailing culture. 4a. Iroquois. 4b. the destruction of Sainte-Marie Among the Huron; attack on Montreal and Quebec. 5. The decision by King Louis XIV to send 1300 French troops to New France. 6a. Smallpox and the plague. 6b. The native people had little immunity to them.
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COMPREHENSION QUESTIONS

Answer the following questions after reading the accompanying Information Sheet:







	1.

	Describe the circumstances which resulted in the French becoming enemies of the Iroquois.




	

	




	

	




	

	




	2.

	What two reasons did the French have for intermarrying with Aboriginal women?




	

	




	

	




	3.

	Define “assimilate”.




	

	




	4.

	By the 1640’s who was winning the war between the Huron and Iroquois?




	

	




	

	




	5.

	What was one result of this war?




	

	




	6.

	What momentous decision was made in 1663 which changed the war’s course?




	

	




	

	




	7.

	What were two of the diseases brought to the New World by Europeans?




	

	




	8.

	Why were these diseases so devastating?
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THE GREAT DEBATE - ASSIMILATION

A number of controversial policies and decisions were made by the French during their early contact with the Aboriginal peoples. Encouraging their own people to intermarry with the Huron, for instance, was a means of assimilating the native people into the French culture.

Despite its controversial nature, the practice of assimilating a smaller group of people into a stronger, more dominant culture, is still practiced in some areas of the world. Many leaders have placed great faith in such policies, whereas others have found it dangerous and objectionable.

In groups of 2-4 students, investigate the concept of assimilation more thoroughly, and be prepared to defend or refute it. Try to amass as much supportive data as possible to defend your point of view, and also anticipate the other side’s points of view - and be prepared to rebut these ideas with facts!

Debating activities help students recognize the important relationship between viewpoints, reasons and facts, and help to develop public speaking skills.

[image: ] Research with a focus and purpose: gather useful information to form and support a position taken on an issue/topic/problem situation.

[image: ] Take a position/viewpoint on an issue and plan an organized presentation of supporting information.

[image: ] Think on-your-feet: respond to a changing situation or given challenge.

[image: ] Think critically: distinguish fact from opinion, detecting bias, evaluating and prioritizing facts.

[image: ] Present argument: orally present information and opinion in a clear and orderly fashion to the audience.

[image: ] Present counter-argument: challenge the conclusions and supporting information of others which appears inconsistent with your own research findings.

With beginning debaters, it is extremely important to emphasize the difference between challenging ideas and facts and challenging people and personalities.

It is also important to focus the students’ attention on the planning of balanced arguments. Negative argumentation, based on questioning the merits of an opposing viewpoint by challenging key facts and examples offered in its support, must be tempered because it does not, on its own, build up or promote any position.

Adapted from Let’s Explore Canada Unit 1996 TCDSB

[image: ]
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OPTIONAL / ENRICHMENT ACTIVITY

The Broken Blade is an exciting historical fiction novel by William Durbin (Delcorte Press, New York 1997). When thirteen year old Pierre La Page’s father is injured in an accident, Pierre signs up to be a voyageur with the North West Company. This begins many harrowing adventures for Pierre as he and the other voyageurs set out across hundreds of kilometers of the Canadian wilderness. What follows are two excerpts from this novel:


This morning, though he told no one of his plan, he (Pierre) walked straight past his school to the waterfront district and the main depot of the North West Company. The riverbank was crowded with at least twelve dozen men. The voyageurs were dressed in red caps, short shirts tied with bright sashes, breechclouts, deerskin leggings, and moccasins. They were all busy packing trade goods or working on their canoes.

This was the company his father kept. Dark-skinned, with heavily muscled arms and shoulders, each man carried two ninety-pound bales of cargo on his back. A few swaggering fellows hauled three parcels without complaint.

As Pierre studied the men, he recalled the first time his father brought him down to this landing. He was only seven or eight. One of the last brigades of the season was just arriving, and Father hoisted him on his shoulders so he could see over the gathering crowd. Pierre counted twenty-four canoes.

(Pages 9 and 11)



[image: ]


[image: ] Task

Pierre’s adventures as a voyageur were just beginning. Pretend you are Pierre and are keeping a journal of your experiences. Record these adventures. Think of what it would be like to canoe over some of the treacherous water of the north; the difficulty of the portages; trading with the native people; the diet; and who your compatriots might be for your journey. Your recordings should total at least one page in length, and should be an exciting read.
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LESSON #5 - FRENCH / ENGLISH RELATIONS

Student Objectives and Activities

- students will learn reasons for the rivalry between the French and English in the 17th and 18th Centuries. Students will read the Information Sheet and complete the follow-up assignment.

- included in this lesson is a Crossword Puzzle, so students might review some of the terms covered thus far in the unit.

- a biography of the French explorers, Radisson and Groseilliers, is also included in addition to these follow-up activities. This assignment gives students the opportunity to learn more about the personalities and contributions of two of New France’s most renowned pioneers.

Suggested Teaching Strategies

- What makes the province of Quebec and the French people so distinct in Canada? Discuss this question with the class, reviewing with them the history of Quebec and reasons for the distinctness of the people (language and heritage). An interesting book/video which can be used to illustrate this is Roch Carrier’s, The Hockey Sweater (Tundra Books. 1984).

- read the Information Sheet with the class and assign the comprehension questions.

- review with the class some of the key terms that the unit has covered thus far (see Crossword Puzzle Word Box). Assign the Crossword Puzzle.

- Ask class: What physical/character traits do you think were important to be successful couers du bois? The Information Sheet on Radisson and Groseilliers fleshes out two of New France’s most famous adventurers. After reading the article with the class, brainstorm a list of characteristics these men possessed. The teacher may then wish to assign one or more of the Activities following this biography.

Answers

1. Fur trade. 2. Sent troops to protect New France, and increased immigration. 3. Two of: different language, customs, religions, lifestyles; French were rural, English becoming urban. 4a. Radisson and Groseilliers. 4b. Hudson Bay Company. 4c. The Bay. 5a. To protect the mouth of the St. Lawrence River. 5b. It was destroyed by the English. 6. The Battle of the Plains of Abraham.
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CROSSWORD REVIEW - ANSWER KEY

[image: ]
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COMPREHENSION QUESTIONS







	1.

	What was one of the main things the French and British were fighting over in North America?




	
	 




	
	 




	2.

	List two things that King Louis XIV of France did that helped the people of New France.




	
	 




	
	 




	3.

	List three ways that the French and English were different.




	
	 




	
	 




	4a.

	What famous French explorers turned to the English for support?




	
	 




	4b.

	What company was formed as a result?




	
	 




	4c.

	What giant modern-day department store chain resulted from this event?




	
	 




	5a.

	Why did the French build Fort Louisbourg?




	
	 




	5b.

	What became of it?




	
	 




	6.

	What battle settled the destiny of New France?
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CROSSWORD REVIEW

Complete the following crossword puzzle using words from the Word Box:

[image: ]











	WORD BOX




	AGGRAVATE

	AE

	CARTIER

	RADISSON

	ST




	GROSEILLIERS

	BAY

	OLDER

	TENANT

	NOVA




	COLONY

	NEAT

	EPIDEMIC

	TRUST

	ROI




	PLAGUE

	LESSON

	IROQUOIS

	RURAL

	ERR




	FILLES

	LOUIS

	MILL

	EAST

	ELK




	TENSE

	MILITIA

	ST MALO

	BOIS

	END













	ACROSS

	DOWN




	1. To annoy.

	1. Arts and Entertainment.




	5. French explorer, Jacques________.

	2. French explorer.




	7. More aged.

	3. Partner of Groseillier.




	8. Deadly disease.

	4. One who rents farmland.




	9. Hudson ________ Company

	5. Region controlled by a distant country.




	10. Something to be learned.

	6. Confidence.




	12. ________ Lawrence River.

	11. ________ Scotia.




	15. Where grain is ground into flour.

	13. ________ du roi.




	16. Tidy.

	14. King ________ XIV




	19. Not urban.

	17. The finish.




	20. Outbreak of a disease.

	18. Army of citizens.




	22. Mistake.

	21. Uptight.




	23. Opposite of west.

	25. Wapiti.




	24. Couers de ________.

	26. Filles du ________.




	27. Home of Cartier.

	




	28. Allies of the British.
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OPTIONAL / ENRICHMENT ACTIVITY

Radisson and Groseilliers

Pierre-Esprit Radisson (1636-1710) and Medard Chouart, Sieur Des Groseilliers (1618-1710) were the first Europeans to extensively explore the forests of northern Canada. Radisson was a shrewd opportunist who had followed his half sister to Trois-Rivieres in 1651 and observed the Iroquois as their adopted captive from 1652-53. In 1659, he was taken on an unlicensed fur-trading expedition to Lakes Superior and Michigan by his sister’s husband, Groseilliers. The two men had heard stories from the Huron people of a wealth of beaver pelts between Hudson Bay’s southwestern shore and Lake Superior. Like other adventurers of their time, they were also interested in discovering an easier, more direct route to the Orient. Many believed that such a route lay to the north of the North American continent - the fabled Northwest Passage.

Although they failed to find such a route during their first expedition, they returned to Quebec with many glossy pelts. The governor of New France, however, denied them permission to explore the coveted territory, fearing that the expedition would shift the focus away from the St. Lawrence. He even jailed Groseilliers for trading without a license. After this, the explorers decided to switch their allegiances and explore on behalf of the English. This set off a chain of events that resulted in the British conquest of New France a century later.

Financed by Prince Rupert, cousin to King Charles II of England, the two men undertook a trading expedition in 1668 and continued to search for the fabled Northwest Passage. The phenomenal success of the voyage served to further excite their English investors. The application by the two French explorers for a Royal Charter, led to the founding of the Hudson’s Bay Company in 1670.

Their “dissatisfaction” with the company and a generous offer from the French, led the brothers-in-law to desert back to France in 1674. With a wife in England, however, Radisson was never fully trusted. In 1682, the Compagnie du Nord engaged him to challenge the English traders on Hudson Bay. There, Radisson destroyed rival posts and established Fort Bourbon on the Nelson River.

After revisiting both France and England in 1684, Radisson was once again employed by the Hudson’s Bay Company. He was made chief director of trade at Fort Nelson from 1685-87. With a price on his head in Canada, he finally retired with his family to England, where he completed the narrative of his voyages.

[image: ]
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RADISSON AND GROSEILLIERS - DIGGING DEEPER

After reading about the adventures of Radisson and Groseilliers, choose one of the following activities:

[image: ] Create a poster or a newspaper advertisement, calling for men to join a fur trading expedition organized by Radisson and Groseilliers. Be sure to include a coloured picture and attractive reasons for signing up!

[image: ] On a map of northern Canada, show the main sites made famous by these two explorers.

[image: ] You are a 17th Century newspaper editor responsible for writing an editorial defending or denouncing trapping and the fur trade. Be sure to include as many solid reasons as possible supporting your position. Your editorial should be at least one-half page in length.

[image: ]
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LESSON #6 - SAINTE-MARIE AMONG THE HURONS

Student Objectives and Activities

- students will learn the historical significance of the Sainte-Marie Among the Huron community including reasons for its creation, the composition of the settlement, and its ultimate fate.

- through additional research, students will diagram the layout of the settlement and tell about one of the principal characters involved.

- Pauline Johnson’s poem, Oiistoh. gives the student an intimate look at the rivalry between the Iroquois and the Huron. The follow-up activity provides students with practice of giving proof when answering questions.

Suggested Teaching Strategies

- construct a comparison framework for the following oral exercise. Sainte-Marie Among the Huron was a community built by the French over 1000 km from Quebec. Perhaps the closest situation to this today might be the establishment of a space colony among unfriendly aliens. With the class, brainstorm similarities and differences between these two scenarios.

- read the Information Sheet with the class and assign the questions.

- assign one or both of the “Investigative Reporting” activities.

- discuss with the students what it must have been like to be an Iroquois or Huron during this time. How might it have been difficult living in a Huron/Iroquois village? What might have been their hopes, fears, etc? Read Ojistoh with them, discussing the characteristics of the chief and his wife. Assign the follow-up questions.

- an interesting historical fiction novel set in the New France of 1670 is Suzanne Martel’s, The King’s Daughter. (Douglas and Mclntyre, 1980)

- an excellent website on this settlement is http://www.saintemarieamongthehurons.on.ca/sm/en/Home/

Answers

1. F  2. Answers will vary. (Purpose of converting someone to a different way of thinking.)  3. Jérôme Lalemant.  4. T  5. Wendat.  6. F  7. Iroquois.  8. T
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COMPREHENSION QUESTIONS











	1.

	Early administrators of New France were opposed to converting the Aboriginal peoples to Christianity.

	

	T

	or

	F




	2.

	Define “evangelistic’




	

	




	

	




	3.

	Father _____________ ______________ was one of the builders of Sainte Marie Among the Huron.




	4.

	Some of the builders of this mission traveled to the area from France to help in the construction of the mission.

	

	T

	or

	F




	5.

	The Huron people referred to themselves as the ____________.




	6.

	Sainte Marie Among the Huron lasted for almost a century.

	

	T

	or

	F




	7.

	The settlement was destroyed by the _________________.




	8.

	Hundreds of people were killed during this war.

	

	T

	or

	F
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Investigative Reporting

Research additional information about Sainte-Marie Among the Huron.

a) Create a diagram of the village showing the layout of the settlement. Be sure to label the main buildings.

b) Investigate and report on one of the principal characters who was responsible for the creation of this settlement. List at least four important facts about this person and explain why he/she was critical to the creation of the settlement.
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OPTIONAL / ENRICHMENT ACTIVITY

E. Pauline Johnson was born on the Mohawk (Iroquois) First Nations reserve near Brantford, Ontario in 1862. Her father was Head Chief of the Six Nations. Pauline proved to have a natural aptitude for writing poetry, and soon became one of Canada’s best known authors. She died in Vancouver in 1913. Below is part of one of her most famous poems - Ojistoh.

[image: ]

(Johnson, E. Pauline, Flint and Feather, Hodder and Stoughton, Toronto, 1974.)
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ACTIVITY - GIVING PROOF

Quoting from the poem, Ojistoh, give proof for the following statements:







	[image: ]

	Ojistoh’s husband was courageous.




	

	




	[image: ]

	Ojistoh considered the Huron to be cowards.




	

	




	[image: ]

	The Huron were bent on revenge.




	

	




	[image: ]

	Ojistoh’s husband was successful as a warrior.




	

	




	[image: ]

	jistoh’s husband was   a) a Mohawk   b) a chief




	

	




	

	





[image: ]
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LESSON #7 - THE SEVEN YEARS WAR

Student Objectives and Activities

- the students will learn about the causes, events and results of the Seven Years War in North America. They will read the Information Sheet together and complete the follow-up questions.

- students are given the opportunity individually or in pairs to write and perform a one-act play set during the Seven Years War.

- a selection from the historical fiction novel, Flight From the Fortress by Lyn Cook, is included as an Optional/Enrichment exercise. After reading the selection, the students will outline what they learned of the setting, main character, and plot.

Suggested Teaching Strategies

- seven years is a long time for a war to last. Discuss strategies with the class as to how a smaller group of people might be successful in a war against a larger, more powerful enemy (i.e. guerrilla warfare). Read the Information Sheet with the class and assign the Comprehension Questions.

- read to the students an example of a short, one-act play (see Rainbow Horizons’ Readers Theatre units). Discuss what makes such a play successful. Assign the “Role Playing” activity to the class. Have them perform the play when finished.

- discuss the principal elements of any story with the class (setting, character, plot). Read a passage from a short story or novel and see if the class can determine these three elements. Assign the Optional/Enrichment Activity from the historical fiction novel, Flight From the Fortress, which takes place at Fort Louisbourg at the time of its capture by the English.

Answers

1a. The French had already claimed this territory. 1b. They attacked and captured Fort Duquesne. 2. George Washington. 3. Guerrilla warfare (surprise ambushes, etc.) 4. It prevented the French from sending ships down the St. Lawrence to reinforce their cities and armies. 5. The Battle of the Plains of Abraham. 6. Two of: the boundaries of Quebec were shrunk; the British took over the colony’s industry, commerce and fur trade. 7. Transferred Quebec from France to Britain.
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COMPREHENSION QUESTIONS







	1 a.

	Why were the French upset about the British granting land to settlers in the Ohio Valley?




	
	 




	
	 




	1 b.

	What did the French do as a result?




	
	 




	
	 




	2.

	What famous general led the British troops in the attack on Fort Duquesne?




	
	 




	3.

	Describe the tactics used by the French during the first year of the war that proved successful.




	
	 




	
	 




	4.

	Why was the capture of Fort Louisbourg an important victory for Britain?




	
	 




	
	 




	5.

	What battle decided the fate of Quebec?




	
	 




	6.

	Name two events resulting from the French surrender.




	
	 




	
	 




	7.

	What was the result of the Treaty of Paris in 1763?
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ACTIVITY - ROLE PLAYING

Either individually or in pairs, students will write a one-act play set in New France during the Seven Years War. The plot might involve the crisis of a family member going off to war; an impending attack by the enemy; the visit to the household by a prominent friend or foe (i.e. General James Wolfe or George Washington); or another scenario of your choice.

Students may wish their characters to represent the French, English, Canadians, Aboriginal Peoples, or even the Americans.

Remember to make the play exciting and believable.

Once the play is complete and the teacher has read it, students may wish to perform the play before their classmates.

[image: ]
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OPTIONAL / ENRICHMENT ACTIVITY

Flight from the Fortress is an exciting historical novel by Lyn Cook (Fitzhenry & Whiteside, 2004). The novel tells the story of Philippe, who lives in Fort Louisbourg in the early 1700’s. As the story opens, the British are about to attack the fort, and Philippe’s loyalties are torn between his friends in the settlement and his English father, a British spy.

[image: ]


He recalled his first sight of the fortress at the end of his long journey. The place was built on a spur of land jutting out into the wild Atlantic, even the protected harbour open to all the raging ocean gales. A rare shaft of sunlight had lit the stone buildings crouched behind the massive walls, pointing heavenwards, the spire in the bastion of the Governor’s residence.

And walking the town streets while disguised as one of its citizens, was his father, Richard Wyndham, his mission to spy on the French defences. His father could survive anywhere. Philippe knew that. Like himself, Richard Wyndham was fluent in both languages but also cunning and resourceful. If only he could know his father had entered the town safely, undetected as an enemy. It was his constant hope and prayer, (p. 13)



[image: ]

In only two short paragraphs, the author skillfully tells the reader a great deal of information. What do these two paragraphs tell you about -







	the setting?

	                                                                        



	

	                                                                        



	the main character?

	 




	

	 




	the plot?

	 




	

	 




	the crisis?
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LESSON #8 - THE PLAINS OF ABRAHAM

Student Objectives and Activities

- students will learn the details of the Battle of the Plains of Abraham and realize the importance of the battle in Canadian history. Students will read the Information Sheet and complete the comprehension questions.

- students will have the opportunity of writing a newspaper article detailing the events of the Battle of the Plains of Abraham.

- an art activity will ask the student to detail an aspect of the battle.

- students will be asked to predict how Canadian history might have been altered if the French had won this battle.

- Optional/Enrichment Activity: students will read an excerpt from Drummer Boy for Montcalm and complete a follow-up activity.

Suggested Teaching Strategies

- begin the lesson with a discussion of what battles must have been like in the late 18th Century (i.e. primitive guns, cannons, marching in straight lines, poor medical conditions). A clip from a movie featuring such a battle might be shown to illustrate this. Read the Information Sheet with the class and assign the questions.

- Newspaper Report activity: discuss with the students how a reporter will attempt to answer the questions, “what, when, why, where, how, and who”. How might these points have been covered by a reporter at the Plains of Abraham (notes might be taken on the blackboard). Assign this activity.

- the Art Activity as well as Imagine… What If can be assigned as optional assignments.

- the selection from Drummer Boy for Montcalm by Wilma Pitchford Hays, is an interesting account of a young boy caught up in the Battle of the Plains of Abraham. Discuss with the students how boys were used as drummers in the army or as cabin boys on sailing ships. It was dangerous work and many were killed. As an Optional/Enrichment Activity, the selection can be read and the Activity completed.

Answers

1. The Battle of the Plains of Abraham was the most important battle of the Seven Years War. 2. Louisbourg and a number of French forts were captured by the British. 3. The British General in charge was James Wolfe. 4. The French commander of Quebec was General Louis-Joseph Montcalm. 5. Quebec was bombarded for two months. 6. On September 12, 1758, 4500 British troops appeared on the fields of Abraham Martin. 7. Montcalm led a force of 4000 men. Most were militia and Aboriginal fighters. 8. Generals Wolfe and Montcalm were both killed in the battle. 9. The French were allowed to withdraw their troops to Montreal.
















	English or French:

	1.

	French

	2.

	French

	3.

	French

	4.

	English

	5.

	French




	

	6.

	English

	7.

	English

	8.

	French

	9.

	French

	10.

	English
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COMPREHENSION QUESTIONS

Fill in the blanks with the correct information from the article:







	1.

	The Battle of _________________________________ was the most important battle of the Seven Years War.




	2.

	_______________________ and a number of French forts were captured by the _______________________




	3.

	The British General in charge was James __________________________ .




	4.

	The French commander of Quebec was General Louis-Joseph _______________ .




	5.

	Quebec was bombarded for_____________months.




	6.

	On September 12, ____________, 4500 British troops appeared on the fields of Abraham _________________ .




	7.

	Montcalm led a force of _______ men. Most were militia and _______________ fighters.




	8.

	Generals _______________and _________________ were both killed in the battle.




	9.

	The French were allowed to withdraw their troops to _____________________.





[image: ]
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ACTIVITIES

Newspaper Report

You are a newspaper reporter covering the Battle of the Plains of Abraham for the Toronto Examiner. Write a half-page report (or more) giving an eye witness account of this exciting confrontation.

Art Activity

Draw a picture of some aspect of this epic battle. Be sure to include as much authentic detail as possible, colour your creation, and be neat.

Imagine … What If?

Imagine what might have happened if the French had won the Battle of the Plains of Abraham. The whole history of Canada might have been changed forever! List four possible things about our nation which might have been forever altered if this had happened.

[image: ]
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OPTIONAL / ENRICHMENT ACTIVITY

Many historical novels have set in New France. One which deals with the dramatic events of the Battle for Quebec is Drummer Boy for Montcalm by Wilma Pitchford Hays (Macmillan of Canada 1959). The following paragraphs are taken from the actual battle on the Plains of Abraham. Read the selection and then complete the following assignment.


Among the red uniforms he saw a regiment of wild Highlanders, tartans waving and bagpipes screeching. And there nearest the river was the tall English Wolfe leading the grenadiers. Wolfe called to his men. He must be telling them that they face victory or death, Peter thought, and they do. They can never retreat to their ships. The cliff is too steep. They had all night to climb the heights, but we will give them no time to return. We’ve caught the English in their own trap.

The cheers of the French soldiers showed that they were thinking the same thing.

The French forces behind Peter had reached the ridge now. Montcalm ordered the charge. Drum and fife and trumpet echoed the command through the ranks.

The French charged downhill. Within forty paces of the waiting English, Peter heard the command to fire. The first French volley was too hasty. The Canadians among the troops fell to the ground to reload. This confused the French regulars, who broke ranks to charge around them.

The English, with superior guns that held two bullets, fired from above as the French came on. Their second volley sounded as one report, like the roar from a cannon.

Half the French first rank fell. Peter saw the two brave commanders of the Sarre and Guyenne Regiments go down. When the short fierce fight ended and the clouds of smoke cleared, the ground was dotted with white - and blue-uniformed men, but the English were unharmed.

The French drew back. Montcalm rode from one point to another, encouraging the men and giving orders.

Higher on the slope, as Wolfe ordered his grenadiers to charge, a bullet struck the English general’s wrist. Wolfe wrapped his handkerchief about the wound and called the charge again. His bright red uniform was a perfect target for sharpshooters in the trees. A second bullet struck him. Wolfe staggered but ordered his men on. A third bullet struck his chest, and he fell. He tried to get up, as if he did not want his men to know he was hurt. Two officers caught and supported him as he continued to wave the English into battle.

The French charged again. The two armies fired, with their musket muzzles almost touching.

Peter was caught in the mob of men, among the roar of guns and the rattle of bayonets. The fighting was hand to hand. The drum was torn from his shoulder. Gray-blue smoke from exploding powder swirled about him so that he could no longer see.

Peter realized that the French were falling back. He was carried with them. Cries of dismay rose from the soldiers. They tried again and again to press forward, but the wall of red held relentlessly. French officers ran to and fro, trying to check the retreat. The soldiers themselves struggled to stand and fight, but they were swept back…

“Hold Quebec,” Montcalm cried, “or today New France dies.”
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FRENCH OR ENGLISH???

From Hays’ novel, Drummer Boy for Montcalm, indicate whether the following points apply to the French or to the English:








	#

	Event

	Army - French or English?




	1

	Had the high ground

	




	2

	Were the first army to charge

	




	3

	First volley was too hasty

	




	4

	Had superior guns

	




	5

	Lost half its first rank after two volleys

	




	6

	General wounded three times

	




	7

	Red uniforms

	




	8

	Were finally swept back

	




	9

	White and blue uniforms

	




	10

	Would not be able to retreat

	





[image: ]
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LESSON #9 - THE ACADIANS

Student Objectives and Activities

- students will understand the background of the Acadian situation in Nova Scotia and the reasons for their expulsion.

- the students will read together the Information Sheet and complete the comprehension questions.

- the two activities will give the students the opportunity to voice/hear the opinions of both sides of the Acadian Expulsion.

- the selection from Shawn Stewart’s novel, Banished From Our Home: The Acadian Diary of Angélique Richard. gives the students the opportunity of reading first hand one Acadian girl’s experience. The follow-up activity will help consolidate this reading.

Suggested Teaching Strategies

- begin by getting the class to relate experiences about things that happened to them that weren’t fair. Ask the students how this might happen on a larger scale (i.e. a class punished unjustly by the teacher). Introduce the idea of racial/societal prejudice. How is this unfair? Read the Information Sheet and assign the follow-up questions.

- discuss with the students, how in a dispute, there is usually some right and wrong on both sides. Compile with them a list of reasons a) why the British felt the Acadians must be expelled b) why the expulsion was a cruel solution. Assign one of the Activities outlined in this lesson. When complete, have the students read their completed projects to the class.

- sometimes when we read about a historical event like this, we forget that it affected the lives of thousandsof individuals like you and me. The Optional/Enrichment Activity contains a selection from the Sharon Stewart novel about one Acadian girl’s experience. The students might be assigned the reading of this passage as well as the follow-up questions.

Answers

1. Nova Scotia, New Brunswick, Prince Edward Island. 2. There the colonists cleared the land, drained the marshes, built dikes, and fished the waters of the Atlantic. 3. F. 4. It handed over Acadia and Newfoundland to Britain. 5. Nova Scotia. 6. They knew that if it came to a war, they would be fighting other French people. 7. He decided to expel the Acadians and resettle them in other British colonies.
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COMPREHENSION QUESTIONS








	1.

	What three present-day provinces were home to the Acadians of the 17th Century?




	
	 




	2.

	There, the colonists cleared the  _______________, drained the _______________, built _______________, and fished the _______________ of the Atlantic.




	3.

	At this time, the church did not have much of an influence on the Acadian people.

	         T   or   F




	4.

	What did the 1713 Treaty of Utrecht decide?




	
	 




	
	 




	5.

	Acadia’s name was changed to _______________.




	6.

	Describe why the oath of allegiance became such a problem for the Acadians.




	
	 




	
	 




	7.

	Describe the decision made by Governor Lawrence which drastically effected the Acadians.
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DECISIONS... DECISIONS...

Do either Activity A or Activity B:







	A.

	Imagine you are an Acadian living in the 1750’s. You have heard rumours that the Acadian people might soon be deported and you have been asked to speak to Governor Lawrence to try to persuade him not to deport your people. Prepare a brief speech with the aim of changing this man’s mind about making this radical decision.




	
	 




	
	 




	
	 




	
	 




	
	 




	
	 




	
	 




	
	 




	B.

	Imagine you are the English Governor, Lawrence. Your children have just heard that you are planning on deporting the Acadian people from their homes and moving them far away. Some of the Acadian children are their friends. Your task, Governor Lawrence, is to convince your children that you are doing the right thing by deporting the Acadians. Write a brief speech that you can read to them outlining the reasons for your decision.
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OPTIONAL / ENRICHMENT ACTIVITY

Imagine what it would be like to have the army come into your home and order you out, put you aboard a ship, and move you to another land far away. Such a thing happened to many Acadians in 1755. Sharon Steward’s historical novel, Banished From Our Home: The Acadian Diary of Amelique Richard, tells the story of how one young girl coped with this tragedy. Read the following selection and then complete the assignment which follows:


Le 10 septembre 1755

Claude and Zachary are gone! Gone without even a goodbye. Surely le bon Dieu will punish les Anglais for such cruelty. They have put all our young men aboard the ships. The soldiers said they were plotting an uprising. I hope they were! I wish it had succeeded! The British have no right to treat us like sheep they can drive as they wish.

If I had not gone down with provisions when I did, I would not even have caught a last glimpse of them. At the church I saw all our young men drawn up in rows on one side of the churchyard. Soldiers with muskets at the ready stood all around. And my foolish heart leaped for joy, for I thought they were setting our dear ones free.

But then an officer shouted orders, and I froze. Our menfolk were to march down to the shoreline. They would be put aboard the ships! Just the young ones. The older men must stay behind.

For a long moment no one spoke or moved. It was so still that I could hear the British flag on the church snapping in the wind. Then a boy cried out that he would not leave his father. At that, Colonel Winslow stepped forward. He seized the boy by the shoulder and shoved him hard, so that he stumbled forward. The soldiers fixed their bayonets and advanced upon the rest. An older boy stepped toward them. Scornfully, he tore open his shirt, baring his chest. He was daring them to kill him!

“Go, go my son! Do not lay down your life for my sake!”, a voice called from the crowd of older men. At last the lines slowly moved forward. The smallest boys sobbed in terror, and the young men began to sing a hymn to comfort them. The men in the churchyard prayed out loud. I dropped to my knees in the dust, weeping. Soon more and more women came running, until the whole way to the harbour was lined with people crying and lamenting. I saw Claude and Zachary go by. Zachary‘s face was white with fear, but Claude’s eyes were blazing. André passed, and for a moment his eyes clung to mine before a soldier prodded him forward.

I watched until the last of them were rowed out to the ships. Then I ran home to tell Maman. She is desolate, and Mémere and Belle are weeping. Only the twins do not understand. My thoughts are hot with anger, but my heart is cold with dread. Will I ever see my dear brothers again in this world? Or will les maudits Anglais scatter the ships they are on to the four winds?

Stewart, Sharon, Banished From Our Home: The Acadian Diary of Angélique Richard. Scholastic Canada Ltd. (p.86-88)
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DETAILS!!!

Often, a writer’s talent is recognized by his/her attention to detail - things or events that most people might not even notice. Sharon Stewart is such a writer. As you read this selection from her novel, record at least three details that may seem almost unimportant, but help to make the scene she is describing so vivid and real.







	1.

	                                                                        



	
	                                                                        



	2.

	 




	
	 




	3.
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LESSON #10 - TREATY OF PARIS / QUEBEC ACT

Student Objectives and Activities

- students will understand the historical significance to Canadians of The Treaty of Paris and The Quebec Act.

- students will read the Information Sheet, Treaty of Paris/Quebec Act, and complete the comprehension questions.

- the class will review some of the terms and concepts covered in Lessons 6-10 (Word Box - Word Search Puzzle). Students are assigned the Word Search Puzzle.

- Optional/Enrichment Activity. The quote by Michael Gratton expresses strong opinions. Students are assigned the task of expressing the same facts in a less opinionated, confrontational manner.

Suggested Teaching Strategies

- discuss the purposes of treaties. The Treaty of Paris established the terms of the Seven Years War and the destiny of New France. Read the Information Sheet and discuss the Treaty of Paris and the Quebec Act with the class. Assign the comprehension questions.

- put some of the key words and concepts from the Word Box (Word Search Puzzle) on the blackboard or whiteboard. Discuss the meanings and significance of the terms. Assign the Word Search Puzzle.

- discuss the differences between fact and opinion by using an example (i.e. The Detroit Red Wings are the best team in hockey). The students can be assigned the Optional/Enrichment Activity.

Answers

1. Three of: transferred Quebec from France to Britain; no punishment for French Canadian militiamen; people could still worship in Roman Catholic faith; clergy and seigneurs retained all rights and privileges. 2a. Many of the wealthiest, best educated French people left the colony after the British victory. 2b. The British. 3. Answers will vary. It was an important policy of the British. 4. Extended boundaries deep into the United States. 5. F 6. They were worried about the Americans rebelling.
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WORD SEARCH - ANSWER KEY
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COMPREHENSION QUESTIONS








	1.

	List three terms stated in the Treaty of Paris.




	
	 




	
	 




	
	 




	2a.

	What do historians mean by the term, the decapitation.




	
	 




	
	 




	2b.

	Who filled this void?




	
	 




	3.

	Why did the French have to worry about assimilation after their loss?




	
	 




	
	 




	4.

	What did the Quebec Act decide about the boundaries of the French colony?




	
	 




	5.

	The Quebec Act stripped away almost all the rights of Canada’s French citizens.

	         T   or   F




	6.

	Why did the British wish to keep the support of the French people at this time?
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WORD SEARCH REVIEW

The following 20 words can be found in the Word Search Puzzle. They are also important words from the last five lessons. Remember that the words can be arranged forward, backward, up and down, or even diagonally!











	WORD BOX




	LOUISBOURG

	COLONIST

	NAVY

	WOLFE

	JESUIT




	FUR

	HURON

	BRITISH

	ACADIA

	MILITIA




	TREATY

	ABORIGINAL

	TROOPS

	CHARTER

	PEACE




	SEIGNEUR

	FRANCE

	IROQUOIS

	FERTILE

	BATTLE







[image: ]

[image: ]



SUGGESTED TEACHING STRATEGIES

[image: ]

OPTIONAL / ENRICHMENT ACTIVITY

The following quote from a book by Michael Gratton expresses some very strong opinions about the reasons why the British were so tolerant of the people of New France during the 18th Century.

[image: ] Read the quotation very carefully and then express what the author is trying to say in your own words. Be sure to include all of the important details, but leave out the author’s opinion - just give us “the facts”.


Many British settlers, carpet-baggers, and Loyalists could not understand in those religiously sensitive days why the hateful Papists were tolerated, even given equal rights. But the British conquerors had other, bigger fish to fry. Just sixteen years after the conquest of Quebec, the United States of America would declare their independence from their mother country. Less than forty years after that, in 1812, the upstarts from the south would attempt to invade Canada, and Britain would need the help…of the French Canadians to repel the invasion. They couldn’t get them on side by aggravating them.

So bit by bit, through the Catholic church, the defeated nation won back its rights and eventually its power.

(Michael Gratton, French Canadians, Key Porter Books, Toronto, 1992 p. 83-84)
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LESSON #1 - COMING TO THE NEW WORLD

What was it that attracted the people of Europe to journey to the newly discovered continent of North America several centuries ago?

Early explorers such as Jacques Cartier, were desperate to find a western route to the Far East in their quest for gold and silk. Although these early explorers did not find such a route, they described the New World as a “fertile land, covered with magnificent trees”, and told their countrymen stories they’d heard about a rich inland kingdom.

[image: ]

Travel to North America from Europe meant a dangerous sea voyage of several harrowing weeks on primitive sailing ships. Urging these brave men and women on, however, was the knowledge that fortunes could be made as coureurs de bois (runners of the woods) in the fur trade. By the early 1600’s, almost one-tenth of the French population were coureurs de bois.

The population of New France grew very slowly in the early 1600’s. Most Europeans were unwilling to risk everything to travel to a remote, unknown colony 6000 kilometers away. Colonists still made the difficult voyage for a variety of reasons. Many immigrants were poor and hoped to improve their lives by farming or to undertake the rugged life of the coureurs de bois. By 1620, only sixty settlers made their home in New France and by 1663, they numbered only about 3000. In 1663, King Louis XIV of France finally began encouraging more of his countrymen to make the journey westward so that by 1759, the French population had swelled to over 70,000.

One of the more serious problems faced by the settlers in New France, though, was the shortage of women. In the mid 1600’s, Jean Talon established les filles du roi, a program which provided incentives for French women willing to travel to the New World. Over a thousand came to New France between 1663 and 1673.
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LESSON #2 - LIFE IN NEW FRANCE (PART 1)

Over 80% of New France’s settlers, the farmers or habitants, were faced with an almost overwhelming task. The land had to be cleared, the soil tilled, and shelters built before winter set in. These habitants grew wheat, corn, oats, barley and tobacco, in addition to raising livestock in order to survive. Their lives were hard and the workday long. Responsibilities included cooking, baking, making furniture, repairing tools, as well as attending to the educational and medical needs of their family (which could include parents, children, grandparents and even aunts, uncles, nieces and nephews).

One of the foundations of daily life was the seigneurial system. This was a method of land distribution copied from the French feudal system. All land in New France originally belonged to the King of France, whose representatives divided the land into lots of varying sizes (12 km2 to 150 km2) called seigneuries. These self-contained communities stretched outward from both sides of the St. Lawrence River and numbered over 200 by 1740. It was important to have land that fronted on a river, as water access was important for both transportation and irrigation. These tracts of land were granted to the seigneur on condition that settlers be recruited to occupy and develop the land. Seigneurs were also obliged to clear the land, look after the defense, act as judge in disputes plus build a house, mill and chapel for the inhabitants. The men would often join the fur trade or military to earn extra money and leave the farms to be run by their wives and children.

Hundreds of egagés, or hired hands, traveled to New France each year from France to fulfil a three year labour requirement for a merchant, relative, farmer, or the church. These men would often stay to become tenants of parcels of land measuring about 180 ha.

[image: ]


STUDENT HANDBOOK

[image: ]

LESSON #3 - LIFE IN NEW FRANCE (PART 2)

New France was organized into religious areas called parishes (100 by the year 1760). The church was a major landowner in New France controlling two-thirds of the land. The church in each district became the heart of religious life, supported through the tithes of the people. The church was a place for celebrations and festivities. The church provided its people with spiritual and moral guidance, as well as founding many schools and hospitals. Roman Catholic missionaries also sought to convert the Aboriginal peoples.

Virtually all settlers in New France were Roman Catholic. The local parish priest guided most of the people at all the important stages of life: baptism, confirmation, marriage, and death.

[image: ]

Visitors to New France described the people as friendly, hospitable, and proud. Unlike France, hard work and initiative were much more important than class distinction in bringing a person success. This was especially true as the years passed and life became easier for the early settlers.

Not everyone lived on farms. Towns such as Montreal and Quebec sprang up and became busy trading centers. Lumbering became an important industry so that by 1734, 52 sawmills were in operation and lumber was being exported to France. Shipbuilding also revived and several warships were built for the French navy. Canada’s first heavy industry, the St-Maurice Forges, were developed in the 1730’s around the iron ore deposits near Trois Rivière, Quebec.
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LESSON #4 - THE FRENCH AND ABORIGINAL PEOPLES

Samuel de Champlain played a critical role in determining which Aboriginal Peoples were friends of the French and which were their enemies. Soon after arriving in the New World, Champlain realized that the local Huron people could teach the French settlers many important skills (canoeing, snowshoeing, trapping, and dealing with the elements) and also help them expand the fur trade. Champlain then made the decision to side with the Huron in a battle against the Iroquois. In the battle, Champlain killed two Iroquois chiefs. From then on, the Iroquois sided with the British in their struggles with the French.

[image: ]

The government of New France encouraged intermarriage between the fur traders (coureurs de bois) and Aboriginal women, hoping it would increase the population of New France and build friendly relations with the Aboriginal Peoples. Champlain and other leaders in New France also saw the benefit of inviting missionaries to convert the Aboriginal Peoples to Christianity - hoping to further assimilate the native peoples.

In 1649, the Iroquois launched an all-out assault on the French/Huron alliance, destroying the settlement, Sainte-Marie Among the Huron and killing its defenders. They then attacked Montreal and Quebec City. As a result, in 1663, King Louis XIV sent 1300 French troops to New France to help defend the colony. The French immediately went on the offensive, attacking and burning a number of Iroquois villages. Finally in 1667, the Iroquois signed a peace treaty which ushered in twenty years of peace.

Europeans brought deadly diseases to the New World such as smallpox and the plague to which the Aboriginal People had little immunity. As a result, they lost between one-third and one-half of their people to epidemics.

[image: ]

French explorers such as Radisson and Groseilliers were opening much of the interior of the North American continent. Due to a conflict with their own French backers, in 1670, these two explorers unexpectedly appealed to the English for financial help, which led to the creation of the Hudson Bay Company. For approximately the next forty years, however, the French continued to dominate the fur trade, stretching their frontiers as far west as the Great Plains and even as far south as the Gulf of Mexico.

[image: ]

In 1720, the French began construction of the Fortress of Louisbourg on the northern tip of present-day Nova Scotia. This was designed to protect the French access to the St. Lawrence River’s shipping lanes. The tense peace between the French and English was shattered in 1745 when the British attacked and conquered Louisbourg. Tensions between the two colonies climaxed in 1759, on the Plains of Abraham outside the city of Quebec. Here, the British armies conquered the French and forced them to surrender all of their North American empire.
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LESSON #6 - SAINTE-MARIE AMONG THE HURONS

Administrators of New France during the 1600’s, such as Champlain, invited missionaries from the Roman Catholic Church because they saw the benefits of converting the Aboriginal Peoples.

[image: ]

The Jesuits were very zealous Roman Catholic missionaries who worked among the Huron and other tribes. Communities such as Sainte-Marie Among the Hurons, near what is now Midland Ontario, were built by the Jesuits. Father Jérôme Lalemant, dreamed of “building a house apart, remote from the vicinity of the villages, that would serve among other things for the retreat and meditation of our evangelistic labourers.”

The dream was realized as a wilderness mission rose on the banks of the Isaraqui (Wye) River in 1639. Courageous men traveled from France to help with the construction of the mission which was named Sainte-Marie Among the Hurons, using the French name for the Wendat (Huron) people. Hard work and dedication soon brought this settlement to virtual self-sufficiency, a miraculous achievement for a community 1,200 kilometres from Quebec. Sadly, it lasted for only ten short years.

In 1649, the Iroquois launched an all-out assault by invading Huron territory. They attacked Sainte-Marie among the Hurons, overwhelming the Jesuit and Huron defenders with their superior numbers. The settlement was burned to the ground in revenge for earlier acts committed by the Huron. Many other Huron settlements met similar fates. Hundreds were killed during the war and thousands taken prisoner.

At stake in this conflict was considerable wealth due to the fur trade, and thousands of square kilometers of land.
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STUDENT HANDBOOK

[image: ]

LESSON #7 - THE SEVEN YEARS WAR

In 1749, a group of Virginian business people obtained a 200,000 ha. grant of land in the Ohio Valley from Britain for settlement. This was awarded despite the fact that France had already claimed this territory. To enforce their claim and protect the fur trade, the French built a chain of forts in the area. One of these forts, Fort Duquesne, was captured by the British under George Washington. The French promptly counterattacked and defeated Washington’s troops. As a result, France and Britain immediately sent more troops to North America.

During the first year of this conflict, the French were very successful at using guerrilla warfare (surprise ambushes, hiding behind rocks and trees while shooting). Another hindrance to the British was the fact that although the English colonists outnumbered the French 12:1, they were indifferent to helping the British troops.

An important victory for the British was the capture of Fort Louisbourg by James Wolfe and Jeffrey Amherst on July 26, 1758, allowing them to control the Saint Lawrence River. No French reinforcements could now get through to cities such as Quebec and Montreal. The British were then free to attack the city of Quebec, bombarding the walled community for two months. This culminated in its capture by the British at the Battle of the Plains of Abraham. A year later, with the British planning an attack on Montreal, the French surrendered.

As a result of the surrender, many of New France’s leaders left the colony, fearing what life would be like under the British. The British then drastically shrunk the boundaries of Quebec, and took over the colony’s industry, commerce, and even the fur trade. In 1763, the Treaty of Paris was signed by France, Britain and Spain, ending the Seven Years War. This treaty transferred Quebec from France to Britain, giving the British control over most of North America.
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LESSON #8 - THE PLAINS OF ABRAHAM

The Battle of the Plains of Abraham was the most important battle in the Seven Years War between France and Britain, deciding the future of the French colony. The months leading up to this battle saw the war gradually turn in favour of the English. Louisbourg and a number of French forts fell, and Quebec was now under attack. Quebec, the heart of New France, was commanded by Louis-Joseph Montcalm. It was protected by high walls and cliffs, and fortified with many huge cannons. To the British General, James Wolfe, capturing it must have seemed like an impossible task.

[image: ]

For two long months, Quebec was bombarded, reducing the city to rubble, but still it refused to surrender. General Wolfe felt it was very important for the British to capture the city before winter set in and the St. Lawrence River froze over.

On September 12, 1758, 4500 red coats landed unseen below the cliffs of Quebec, and that night they scaled the cliffs to the western side of the city. By sunrise, they were in battle formation on Abraham Martin’s fields, three kilometers from the heart of Quebec.

Rather than await reinforcements, General Montcalm decided to lead his 4,000 soldiers in an attack - mostly militia and Aboriginal fighters. The inexperienced French militia were no match for the disciplined British regulars who fired volley after volley, and quickly halted the French advance. Unfortunately for both sides, Wolfe and Montcalm were killed on the battlefield.

The terms of the surrender stated that the city of Quebec be given to the British, although the French were allowed to withdraw their troops to Montreal. For the French, the battle was the beginning of the end.
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LESSON #9 - THE ACADIANS

Acadia of the early 17th Century, comprised present-day Nova Scotia, New Brunswick, and Prince Edward Island. There, several hundred French-speaking colonists cleared the land, drained the marshes, built dikes to reclaim fertile farmland, and fished the waters of the Atlantic. It was a tightly knit community where the Roman Catholic Church had a powerful influence on daily life.

During the mid-1600’s, Acadia was raided and looted several times by both the British and French. Peace treaties switched its ownership from one side to the other. The British finally captured and held Acadia until 1670, but the situation remained tense. The Treaty of Utrecht of 1713 finally handed over Acadia and Newfoundland to Britain. Although the Acadians were allowed to keep their language and Roman Catholic faith, Acadia’s name was changed to Nova Scotia. Acadians also had to decide whether to remain on their land or sell and move to other French colonies. All but a few Acadians remained in Nova Scotia.

[image: ]

European nations of this time usually made their citizens swear an oath of allegiance, promising to serve the monarch and defend their country. The Acadians did not object to swearing loyalty to the British monarch, but they refused to take up arms, knowing it would probably be against other French people.

When the Seven Years War broke out in 1755, the British governor, Lawrence, deported 3/4 of the 10,000 Acadians living in Nova Scotia, feeling they could not be trusted. These people had their homes and possessions confiscated and were herded on to ships to be resettled in other British colonies. Many of their homesteads were then torched by the British.
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LESSON #10 - TREATY OF PARIS / QUEBEC ACT

In 1763, The Treaty of Paris was signed by France, Britain and Spain to end the Seven Years War. This treaty was very important, as it transferred Quebec from France to Britain, giving Britain control over almost all of North America. The Treaty of Paris also stated that there would be no punishment for French Canadian militiamen; that people could still worship in the Roman Catholic religion; and that the clergy and seigneurs retained all their rights and privileges.

Following their loss to the British, French Canadians were faced with an important decision. Many of the wealthiest, educated French Canadians decided to abandon the colony, leaving the clergy and seigneurs as the only leaders from the old regime. Historians refer to this as the decapitation. The void left by their departure was filled by British merchants and traders who eagerly took over industry, commerce, and the fur trade.

The French now had to guard their language and culture against assimilation which was an important part of the original policy of the British. With this in mind, The Royal Proclamation of 1763 shrunk the boundaries of Quebec.

In 1774, eleven years later, Britain reversed their policy of assimilation with The Quebec Act, whose terms included the expansion of the boundaries of the French colony deep into what is now the United States. It also served as a kind of Charter of Rights and Freedoms for French Canadians, giving them far more rights than were enjoyed by many colonists in other parts of the British Empire.

The Quebec Act was an attempt to maintain and build on the support of the French Canadian majority in Quebec, for the British were convinced that there would be a revolt shortly in the Thirteen Colonies (United States), and they didn’t want that to happen in Quebec. The Americans, on the other hand, now had even more reason to rebel against the British, calling it an “Intolerable Act”.
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ABOUT THIS BOOK

New France T

& GOVERNMENTS @ consederation
AND ELECTIONS
gt

Explore Sainte-Marie among the Hurons, The Seven
Years War, The Plains of Abraham and the Quebec
Act. Settlers from France contributed enormously
to the development of North America, beginning
with explorers such as Jacques Cartier and Samuel
de Champlain, and continuing for several long and RHPA92 RHPA155
eventful centuries. From the beginning, the French
of the New World comprised a minority — first @ €aNeERERATION
to the Aboriginal peoples, and then the English.

Our resource examines the lives and history of the
people of New France — their history, economy,
society, and relations with the Aboriginal people
and the British. This Canada lesson provides a
teacher and student section with a variety of
reading passages, activities, crossword, word
search, and answer key to create a well-rounded QY oo @ worLD waR 1

lesson plan. The Great War, (Iotaiay

War, of,

RHPA166 RHPA87

Since 1987 we have been providing exceptional
resources for Grades 1-8 classroom use.
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scanning, recording or otherwise, except as specifically authorized. Permission is granted to the individual
teacher who purchases one copy of this book to reproduce the student activity material for use in his or
her classroom only. Reproduction of these materials for colleagues, an entire school or school system or
for commercial sale is strictly prohibited. We acknowledge the financial support of the Government of

Canada through the Book Publishing Industry Development Program (BPIDP) for our publishing activities. oIy

© Rainbow Horizons Publishing Inc.

Resources to Inspire Young People





